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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged children.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Firs Primary School 

Number of children in school  331 

Proportion (%) of pupil premium eligible children 62.8%  

Academic year/years that our current pupil premium strategy 
plan covers  

2021-22 

Date this statement was published November 2021 

Date on which it will be reviewed July 2022 

Statement authorised by David Shakeshaft 

Pupil premium lead Wayne Harris 

Governor / Trustee lead Sally Leese 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 296,573 

Recovery premium funding allocation this academic year £   31,973 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£ 328,546 

 



 

2 

Part A: Pupil premium strategy plan 

Statement of intent 

When making decisions regarding Pupil Premium funding it is important to consider the 

context of Firs Primary School and the subsequent challenges we face in our community, also 

considering the impact of the COVID pandemic on our children and families.  

At Firs we use an evidence based research approach conducted by the EEF regarding our Pupil 

Premium strategy. Common barriers to learning for disadvantaged children at Firs, can be: 

- less support at home,  

- weak language and communication skills,  

- lack of confidence (adults and children),  

- more frequent behaviour difficulties and  

- attendance and punctuality issues (post pandemic).  

There may also be complex family situations that prevent children from flourishing, the 

challenges are varied and there is no “one size fits all” approach. 

We will ensure that all teaching staff are involved in the analysis of data and identification of 

children to ensure they are fully aware of strengths and weaknesses across the school. 

Firs Key Principles: 

 We will ensure that Teaching and Learning opportunities meet the needs of all chil-
dren.  

 We will ensure appropriate provision is made for children who belong to vulnerable 
groups, this includes ensuring the needs of socially disadvantaged children are ade-
quately assessed and supported. 

 In making provision for disadvantaged children, we recognise that not all children 
who receive free school meals will be socially disadvantaged. 

 Pupil Premium funding will be allocated following a needs analysis which will iden-
tify priority classes, groups and / or individuals. Limited funding and resources 
means not all children receiving free school meals will be in receipt of pupil pre-
mium interventions at one time. 
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School Context 

Firs Primary School is a community school located in Hodge Hill, in the Midlands.  We are a two 

form entry school apart from Year 1 which is a one form entry year group.  

The table below displays the “Lower Super Output Areas” (LSOAs) across Birmingham, the 

areas are colour coded according to which national decile they belong to: decile 1 being the 

most deprived and decile 10 being the least deprived (IMD rankings).  

 

(Source; Downloads/Deprivation_in_Birmingham) 

Firs Objectives 

 To narrow the attainment gap between disadvantaged and non-disadvantaged 

children nationally, regionally and also in reference to internal school data.  

 For all disadvantaged children in school to achieve national expected progress rates in 

order to reach Age Related Expectation.  

 Reducing class sizes therefore improving opportunities for effective teaching and 

accelerating progress. 

 To allocate a ‘Catch Up’ Teacher / SLT Member of staff to each identified Year Group 
- providing small group work with an experienced Teacher / HLTA focussed on over-
coming gaps in learning. 
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 To provide 1-1 and after school bespoke support. 

 Use external tutors to rapidly support progress. 

 All of our work regarding Pupil Premium will be aimed at accelerating progress, mov-
ing children to at least age-related expectations.  

 Pupil Premium resources will be used to target able children who are identified as 
disadvantaged to achieve Age Related Expectations or above. 

 We will ensure the transition periods from primary to secondary and transition in-
ternally are fully supported for identified children.  

 Additional learning support for identified children – Mental Health Support. 

 Subsidise activities, educational visits and residential visits. Ensuring children have 
first-hand experiences to use in their learning in the classroom.  

 Support the funding of specialist learning software.  

 To extend PE and wider curriculum provision. 

 Create a behaviour and nurture support group during lunchtimes by providing activi-
ties to engage and promote Firs values and thus enhance learning.  
 

This list is not exhausted and will change according to the needs and support our socially 

disadvantaged children require. 

Challenges 

This details the key challenges to achievement that we have identified amongst our 
disadvantaged children. 

Challenge 
number 

Detail of challenge  

1 Language and Communication skills:  Assessments, observations, and 
discussions with children indicate underdeveloped oral language skills and 
vocabulary gaps among many disadvantaged children. These are evident from 
EYFS through to KS2 and in general are more prevalent among our 
disadvantaged children than their peers. 

2 Low attainment on entry to the Early Years Foundation Stage in all areas:  
Early baseline data is identifying disadvantaged children entering EYFS behind 
their peers.    

3 SEND / SEMH support:  Identified vulnerable children and families who, 
during the pandemic, required additional wellbeing support.  We are unsure 
of the long term impact the pandemic had on these children, however, 
additional support will be provided as required. 

4 Early Reading and Phonics:  Post-pandemic baseline assessment and Question 
Level Analysis identifies there is a variation between disadvantaged children 
and non-disadvantaged children.  This negatively impacts on their ability and 
development as readers. 

5 Variations in Maths, Reading and Writing at ARE and the Higher Standard 
between disadvantaged and non-disadvantaged children:  Teachers 



 

5 

Assessments (Summative) indicate the education and wellbeing of many of 
our disadvantaged children have been impacted by partial school closures, to 
a greater extent, than for other children at the end of Key Stage 1 and 2 for 
ARE / Greater Standard. These findings are supported by national studies. 

6 Attendance and Punctuality: Although we are not entirely certain of the long 
term impact of the COVID pandemic on children and families, we are aware 
that disadvantaged children have been heavily impacted on socially, 
emotionally and financially.  We will therefore continue to support the well-
being of identified children and families to ensure they attend school on a 
regular basis and are able to access learning.     

7 Parental engagement, support and home learning support:  The COVID 
pandemic has resulted in disadvantaged children falling behind their peers.  
The school will focus their efforts in supporting families and engaging with 
parents to improve home learning and education. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved.   

Challenge number  Intended Outcome / Success Criteria  

1 Language and  
Communication skills.  

Improved oral language skills and vocabulary for identified 
disadvantaged children.    

2 Low attainment on 
entry to the Early Years 
Foundation Stage in all 
areas. 

To ensure the learning, growth and development of children in 
EYFS meets national expectations in all area of learning.  The 
school meeting national expectations for ELG.   

3 SEND / SEMH support. To sustain and further improve wellbeing for all children in our 
school, particularly our disadvantaged children, by using key 
evidence indicators: 

• qualitative data from student voice, student and parent 
surveys and teacher observations 

• a significant reduction in recorded behaviour concerns for 
identified children. 

• a significant increase in participation in enrichment  

activities, particularly among disadvantaged children.    

4 Early Reading and 
Phonics. 

Diminish the difference in attainment for Phonics between 
disadvantaged and non-disadvantaged children in Y1.  Achieve 
national average expectations.  End Of Key Stage 1 attainment 
is at national expectations for Reading. 

5 Variations in Maths, 
Reading and Writing at 
ARE and the Higher 
Standard between PP and 
NPP children. 

Improved Maths, Reading and Writing attainment among 
disadvantaged children.  KS2 Maths, Reading and Writing 
outcomes to show the variations between disadvantaged and 
non-disadvantaged children are diminished.  To achieve 
national average progress scores in KS2 Maths, Reading and 
Writing.  

6 Attendance and 
Punctuality. 

To sustain and continue with good levels of attendance for all 
children, particularly our disadvantaged children.  Ensure 
attendance of disadvantaged children is 96% or above. 

7 Parental engagement, 
support and home 
learning support. 

Increase parental engagement to ensure parents have the 
tools and skills to support home education.  Greater number of 
parents attending school planned meetings and events. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £198,356  

Activity Evidence that supports this approach  Challenge 
number(s) 
addressed 

Teaching and 
Learning focus on 
evidence-based 
strategies to 
support Quality 
First Teaching.  In 
particular 
Metacognition and 
self-regulation 
strategies. 

 

 

‘Supporting the Attainment of Disadvantaged’ 
(DFE) the DFE suggests high quality teaching as a 
key aspect of successful schools.   

Metacognition and self-regulation strategies can 
be effective when taught in collaborative groups so 
that learners can support each other and make 
their thinking explicit through discussion. 

To ensure good quality teaching Firs will use the  
WALKTHRUs programme.  The programme is an 
external evidence based resource and time is 
required within school to develop and embed 
good to outstanding teaching.  We use an 
Instructional Coaching model to provide all staff 
with bespoke support.  The SLT staff work with 
teachers as designated coaches. 

EEF research key findings suggest the average 
impact of metacognition and self-regulation 
strategies is an additional seven months’ progress 
over the course of a year. 

2 and 5. 

Enhancement of 
our English 
teaching and 
curriculum planning 
in line with DfE and 
EEF guidance. 

We will fund 
teacher release 
time to embed key 
elements of 
guidance in school. 

 

Talk for Writing 
training to be 

Children in the academy need to develop talk 
strategies around writing that will help them to 
develop their writing further, this will lead to 
improved writing outcomes for PP children.  

 

All teaching staff receive the Talk for Writing 
training, in order to deliver the Talk for Writing 
process effectively. The English Curriculum Lead 
will drive the T4W process and practises to 
become embedded across the school. T4W 
teaching process and practises improve pupil 
outcomes. External specialists will QA the process 
and impact within the school. 

 4 and 5. 
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delivered by 
external specialists.  

The school will 
subscribe to the 
Voice 21 
programme. 

Provide time for 
leaders to embed, 
monitor and 
support the 
implementation of 
this programme. 

The school will fund 
V21 leaders to 
attend external 
CPD. 

PP Children enter the academy at a lower baseline 
in Speaking and Listening than the majority of 
non-disadvantaged children.  The highest primary 
need for PP children, and PP children who are also 
SEN / EAL,  at Firs is in Speaking and Listening. 
Providing children with the Oracy skills to question 
and debate issues will help PP children to engage 
with the curriculum in greater depth. 

Firs Primary is a committed Voice21 Oracy School.  
The Voice21 programme is a national evidence 
based programme with proven impact in 
developing speech and language.  
https://voice21.org/   

The EEF research suggests the average impact of 
Oral language interventions is approximately an 
additional six months’ progress over the course of 
a year. Some studies also often report improved 
classroom climate and fewer behavioural issues 
following work on oral language. 

1. 

Purchase of a DfE 
validated 
Systematic 
Synthetic Phonics 
programme to 
secure stronger 
phonics teaching 
for all children. 

Specialist 
Phonics external 
support. 

PP children in phonics have not attained as well 
historically as other children.  Some current Year 1 
and 2 PP children still require targeted specialist 
phonics support to accelerate their progress.   

Firs are currently embedding the Little Wandle 
Letters and Sounds programme.  This is a 
complete systematic synthetics phonics 
programme.  
https://www.littlewandlelettersandsounds.org.uk/ 

EEF evidence suggests the average impact of the 
adoption of phonics approaches is about an 
additional five months’ progress over the course of 
a year. 

Phonics approaches have been consistently found 
to be effective in supporting younger children to 
master the basics of reading, with an average 
impact of an additional five months’ progress. 

2 and 4. 

HLTA to release 
staff for leadership 
responsibilities and 
CPD opportunities.  

Subject leaders require release time to be able to 
support and develop teaching and learning. The 
HLTA will allow each subject leader to be able to 
be released throughout the half term to carry out 
coaching, conduct pupil voice questionnaires and 
develop their subject further. 

2 and 5. 

SENCO & SLT 
Support  

The school SENCO Leads on the needs of all 
children with SEN.  At Firs we have a high 

3. 

https://voice21.org/
https://www.littlewandlelettersandsounds.org.uk/
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 proportion of children that fall into disadvantaged 
and SEN categories.  The SENDCo deliverer’s 
interventions and co-ordinations the intervention 
programme.    

Speech and 
Language Therapist  

To screen all 
children on entry 
and bespoke 
programmes are 
put in place. 

 

Identify and support low ability children regarding 
Language and Communication.  In KS1 and KS2, 
children are unlikely to use talk to connect ideas 
and explain what is happening coherently and 
therefore will access TalkBoost provision.  

 

Higher than average numbers of children access 
SALT in Reception 58% of disadvantaged children 
access and will either require small group support 
or 1:1 support from the school speech and 
language therapist 

 

1. 

Catch Up Teachers  

Reception DHT 
SENDCO 

Y1 HLTA  

Y3 HLTA 

Y6 DHT 

 

 

 

 

 

SLT, school SENDCo and the HLTA to be released 
weekly and for all subject leaders to be released 
once a term to support identified children. 

 

EEF evidence indicates that one to one tuition can 
be effective, providing approximately five 
additional months’ progress on average. 

Short, regular sessions (about 30 minutes, three to 
five times a week) over a set period of time (up to 
ten weeks) appear to result in optimum impact. 
Evidence also suggests tuition should be additional 
to, but explicitly linked with, normal teaching, and 
that teachers should monitor progress to ensure 
the tutoring is beneficial. 

5. 

Staff CPD  High quality staff CPD is essential to follow EEF 
principles. This is followed up during Staff 
meetings and INSET. We are part of the Little 
Sutton English Hub. 

All staff to lead effectively are required to be 
released once a half term. 

5. 

Enhancement of 
our Maths teaching 
and curriculum 
planning in line 
with DfE and EEF 
guidance. 

We will fund 
teacher release 
time to embed key 

5 Part maths to be embedded throughout the 

 School. Opportunities for teachers and maths 
leader visit other schools to observe best practice. 
Further resources distributed out to staff to help 
enrich their teaching of maths. All staff to receive 
regular training from Maths lead to continue high 
expectations. 

2 and 5. 
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elements of 
guidance in school. 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £ 82,475 

 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Pastoral / mentoring 
support to young 
people.  

While mentoring is not generally as 
effective in raising academic attainment 
outcomes as small group or one to one 
tuition, it is possible to target the 
approach to children from 
disadvantaged backgrounds and those 
with particular needs.  

Some evidence suggests that some 
children from disadvantaged 
backgrounds show low engagement 
with or have low expectations of 
schooling. Mentoring interventions for 
these identified children will be more 
beneficial and support them to 
overcome learning barriers. 

Evidence indicates that mentoring 
support can be effective, providing 
approximately three additional months’ 
progress on average. 

   4, 5 and 6. 

1:1 tuition to accelerate 
the progress UKS2 
children who are 
currently attaining 
below ARE. 

 

SLT 1:1 / small group 
Support for reading. 

 

1:1 / small group 
support for fine 
motor/handwriting 
skills. 

One to one tuition involves a teacher, 
teaching assistant or other adult giving a 
pupil intensive individual support. 

Evidence indicates that one to one 
tuition can be effective, providing 
approximately five additional months’ 
progress on average. 

Short, regular sessions (about 30 
minutes, three to five times a week) 
over a set period of time (up to ten 
weeks) appear to result in optimum 
impact. 

5. 

Purchase and embed 
external programmes 
for Maths (TTRockstars) 

Evidence suggests the use of external 
programmes have a positive impact on 
children learning, progress and 

5. 
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and English 
(Accelerated Reader 
Programme). 

attainment.  Both programmes allow 
teachers to use Question Level Analysis 
to plan for next steps learning.  Home 
learning will also be more accessible to 
children and families having access to 
these programmes.   

Using blended learning 
to support gaps caused 
by Covid 19 Lockdowns.  

Digital technology can add up to +4 
months progress (EEF, 2020) 

4, 5 and 7. 

New Group Reading 
Test (NGRT), used to 
track pupil progress and 
direct to targeted and 
evidence-based 
interventions focusing 
on Reading 
comprehension 
strategies. 

Reading comprehension strategies 
focus on the learners’ understanding of 
written text. Children learn a range of 
techniques which enable them to 
comprehend the meaning of what they 
read. These can include: inferring 
meaning from context; summarising or 
identifying key points; using graphic or 
semantic organisers; developing 
questioning strategies; and monitoring 
their own comprehension and then 
identifying and resolving difficulties for 
themselves. 

EEF suggests the average impact of 
reading comprehension strategies is an 
additional six months’ progress over 
the course of a year. Successful reading 
comprehension approaches allow 
activities to be carefully tailored to 
children’ reading capabilities, and 
involve activities and texts that provide 
an effective, but not overwhelming, 
challenge. 

1, 4 and 5. 

Dedicated Teaching 
Assistants to support 
targeted interventions 
using data information 
for core subjects. 

Teaching Assistants deliver the 
precision Teaching programme.  
Additional to this teachers will use data 
information, QLA and teacher 
assessment information to ensure TA 
1:1 directed support ensures a ‘KEEP 
UP’ and ‘KEEP AHEAD’ approach rather 
than ‘CATCH UP’. 

EEF research which focuses on teaching 
assistants who provide one to one or 
small group targeted interventions 
shows a stronger positive benefit of 
between four and six additional 
months on average. 

1, 4 and 5. 
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Librarian to support the 
delivery of the wider 
literacy programme  

 Reading for pleasure has social benefits 
as well and can make people feel more 
connected to the wider community. 
Reading increases a person's 
understanding of their own identity, 
improves empathy and gives them an 
insight into the world view of others 
(The Reading Agency 2015). 

1, 4 and 5. 

Teach and test 
academic vocabulary 

Beck identified three tiers of words, and 
90% of words are only encountered in 
books. We need to ensure all children 
understand these Tier 2 words (written 
but not spoken) Vocabulary is a 
significant predictor of attainment – by 
age 7 there is a 4000- word gap 
between lower class and middle class. 
Vocabulary explicitly taught through 
each domain. (Tier 3 words) (Matt 
Bromley, Bromley Education Sec Ed 
Pupil Premium Conference, 

EEF Improving Literacy guidance report 
(2019) recommendation 2 is vocabulary 
instruction. 

1, 4 and 5. 
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 47715 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Continued employment 
of external attendance 
support (Warwickshire 
Attendance Service) to 
work with our most 
vulnerable children and 
hard to reach families. 

The WAS have worked alongside the 
Firs attendance team since 2016.  
During this period of time the average 
attendance for the school has been 96% 
or above, a 4% rise since 2016.   

The WAS team work closely with 
identified PP children with historic poor 
attendance. 

6. 

Use pastoral behaviour 
support workers to 
positively positive 
learning behaviours. 

The average impact of successful 
pastoral interventions is an additional 
four months’ progress over the course 
of a year. 

4 and 5. 

Breakfast Club 
provision for our most 
vulnerable young 
people. 

The average impact of approaches 
involving extending school time is about 
an additional three months’ progress 
over the course of a year. The average 
impact is influenced by the targeted use 
of before and after school programmes, 
which have higher impacts on average. 

The breakfast club is greatly 
advantageous as it allows for children 
to form positive relationships across the 
school, have a healthy breakfast prior 
to learning and overcome attendance 
barriers. 

6. 
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Ensure all identified PP 
children with poor 
attendance to school 
have access to key staff 
including Attendance 
Officer and external 
attendance agency 
support. 

 

Improve family home 
school liaison and 
relationships by 
supporting potential 
attendance barriers 
such as uniform and 
food hardship. 

Many PP students have significant 
social and emotional barriers to 
learning and are subject to external 
multiagency plans. 

 

Ensure parents of PP students feel safe 
and confident engaging with school. 
Home visits completed to engage the 
hard to reach. Attendance Manager to 
ensure strong parental support ensure 
children and adults have a sense of 
connecting and belonging at the school.  
Early help support to be provided to 
identified parents. 

EEF Toolkit Parental Engagement 
suggests +3 months progress. 

6 and 7. 

Attendance challenge 
rewards.  To sustain a 
system of rewards and 
incentives for improved 
attendance to school. 

The 96% class attendance challenge and 
the Termly 100% individual challenge 
provides children with the incentive to 
attend school.   

6. 

Recognition rewards 
and resources – Hot 
Chocolate Friday. 

The EEF toolkit for aspiration 
interventions identifies that without an 
academic component these 
interventions are unlikely to narrow the 
disadvantaged attainment gap.  

However, teacher expectations play a 
role in shaping pupil outcomes and 
teachers will aim to communicate a 
belief in the academic potential of all 
children.  The weekly Good Worker and 
Over and Above assembly for 
recognition aligns to, and rewards, 
academic achievements. 

6. 

Learning Mentor EEF studies have found more positive 
impacts for children from 
disadvantaged backgrounds, and for 
non-academic outcomes such as 
attitudes to school, attendance and 
behaviour.  ON average a progress rate 
of +3 months. 

6 and 7. 

Subsidised visits By subsidising trips and visits it will 
allow more children from 
disadvantaged backgrounds to be able 
to attend these. These visits and 

1, 3, 4 and 5. 
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experiences will develop children both 
personally and academically. 

Music Service  Every child should have the opportunity 
to learn to play an instrument/perform 
in front of an audience. The music 
service ensures that all children receive 
group tuition and learn to play an 
instrument each year. 

1. 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on children in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 to 2021 

results will not be used to hold schools to account. 

Pupil Premium KS2 Outcomes: 

Benchmark End of KS2  FFT estimate based on academy’s 

past performance 

PP Non-PP PP Non-PP 

Reading (N) 76% 80% 70% 80% 

Reading (A) 12% 25% 20% 32% 

Writing (N) 52% 79% 76% 85% 

Writing (A) 0% 8% 14% 29% 

Maths (N) 64% 71% 73% 83% 

Maths (A) 12% 21% 14% 20% 

R,W,M (N) 48% 71% 57% 70% 

R,W,M (A) 0% 8% 4% 9% 

GPS (N) 56% 79% 82% 90% 

GPS (A) 8% 17% 41% 50% 

 

 

 

 

PP VS NPP KS Outcomes Performance: 
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 PP NPP Variation 

Reading (N) 76% 80% -4% 

Reading (A) 12% 25% -13% 

Writing (N) 52% 79% -27% 

Writing (A) 0% 8% -8% 

Maths (N) 64% 71% -7% 

Maths (A) 12% 21% -9% 

R,W,M (N) 48% 71% -23% 

R,W,M (A) 0% 8% -8% 

GPS (N) 56% 79% -23% 

GPS (A) 8% 17% -9% 

 

Narrative: 

The common threads regarding pupil performance for different subjects has been identified above.  

The additional table above compares the performance outcomes and variations for PP against NPP 

children.  The focus for the school and the use of Pupil Premium Spending will be; Reading, Writing 

and GPS.   

Pupil Premium 

Benchmark End of KS1  FFT estimate based on academy’s 

past performance 

PP Non-PP PP Non-PP 

Reading (N) 59% 59% 64% 63% 

Reading (A) 0% 18% 16% 10% 

Writing (N) 47% 55% 63% 63% 

Writing (A) 0% 14% 11% 7% 

Maths (N) 41% 64% 68% 66% 

Maths (A) 6% 14% 15% 10% 
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Benchmark 
End of KS1  

PP Non-PP Variation 

Reading (N) 59% 59% 0% 

Reading (A) 0% 18% -18% 

Writing (N) 47% 55% -8% 

Writing (A) 0% 14% -14% 

Maths (N) 41% 64% -23% 

Maths (A) 6% 14% -8% 

 

Narrative: 

Pupil Premium children have not achieved their previous targets based on past performance.  Non PP 

children have achieved higher in more subjects than PP children – Reading, Writing and Maths at the 

Higher Standard (A).  There are some variations of concern between PP and NPP children – Reading 

(A), Writing (A) and Maths (N). 

Year 1 Phonics:  

(these are the outcomes for Y1 2019-2020 who were tested in December 2020, when in Y2, due to 

impact of COVID) 

Phonics Y2 2020 Target Y1 Phonics % 

All children (52) 65% 46% (24) 

Males (24) 
 

23% (12) 

Females (28) 
 

23% (12) 

Pupil Premium (34) 
 

31% (16) 

Non-Pupil Premium (18) 
 

15% (8) 

 

EYFS GLD 

EYFS Target  End of EYFS  

All children (29) 73% 52%* (15) 

Males (16) 
 

28% (8) 

Females (13) 
 

24% (7) 

Pupil Premium (16) 
 

31% (9) 

Non-Pupil Premium (13) 
 

21% (6) 
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

NA 

What was the impact of that spending on 
service pupil premium eligible children? 

NA 
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Further information (optional) 

The levels of deprivation in the local area and areas from which the child population is drawn 

are among the most deprived in the country. Reviewing the indices for multiple deprivations; 

our community is amongst the 10% most deprived in the country, with income deprivation, 

employment deprivation and health and disability deprivation also being in the 10% most 

deprived in the country. This leads to the children in our local community being amongst the top 

10% most affected by deprivation. 

We have led several years of successful support and intervention for our disadvantaged children, 

focusing on quality teaching first, social mobility and opportunities beyond the normal school 

day.  We have ensured there has been exposure to a range of cultural and British values 

institutions and organisations, holistic, supportive and nurturing approaches to pastoral care 

and an effective approach to safeguarding, children with SEN and mental health and wellbeing. 

During the COVID period of lockdown or Bubble Closure there has been a larger variation in 

some subjects between PP and NPP children.  The variations this year have ultimately led the 

school to develop strategies to work closer with parents of disadvantaged children to ensure 

home learning support is prioritised and also to ensure we remove barriers to home learning 

support.   

 


